
This rubric is a tool designed to facilitate the self-assessment and enhancement of service-learning experiences. We 
present it in the form of twelve dimensions organised into three sections – basic, pedagogical and organisational – each 
of which contains four levels. We also propose models of analysis and discussion of the experiences, as well as forms of 
graphic1 representation.     

Dimensions of SL

Basic Needs: Shortcomings or difficulties presented by the reality of a particular situation and which, once 
detected, require actions aimed at improving that situation.
Service: Set of tasks which are carried out altruistically and which produce a good that contributes 
towards alleviating certain needs.
Significance of the service: Refers to the impact of the activity carried out, with respect to either the social 
benefit it produces or the civic awareness demonstrated by those performing it.
Learning: Knowledge, competences, behaviours and values acquired spontaneously or through the educa-
tors.

Pedagogical Participation: Intervention carried out by participants in an activity with the intention of contributing, 
together with other actors, to its design, application and assessment.
Group work: Process of peer assistance aimed at the preparation and development of an activity under-
taken by all participants. 
Reflection: Mechanism for the optimisation of learning based on consideration of the experience, in order 
to make sense of it and acquire new knowledge.
Recognition: Set of actions intended to let participants in the activity know that they have carried it out 
correctly.
Assessment: Process by which information is obtained to discover participants’ performance in an activity 
and thus enable feedback to be offered which can help them improve.

Organisational Partnership: Collaboration between one or more independent social institutions aimed at the joint per-
formance of an activity.
Centre consolidation: Process by which a formal or non-formal education centre discovers, pilots, integra-
tes and supports any service-learning project.
Organisation consolidation: Process by which a social organisation discovers, pilots, integrates and 
supports any service-learning project.
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What is the rubric and what can it do?

•	 The rubric is a self-assessment and enhancement 
tool for service-learning experiences. 

•	 It is an instrument of analysis which enables each 
dimension to be considered in isolation and assig-
ned a level of development. An image of the experi-
ence can then be outlined and decisions made as to 
where improvements can be made.

•	 However, proper use of the rubric requires the di-
mensions analysed to be structured to recompose 
the overall image of the experience.

•	 A new evaluation of the experience as a whole 
should be conducted following its analysis. 

•	 This will show us that a good experience does not 
need the highest level to be reached all its dimen-
sions; neither is it necessary for experiences to re-
semble each other: there are endless ways to carry 
out good service learning projects.  

•	 In a good project, the quality of the dimensions and 
their structuring are at the service of the young pe-
ople’s needs and the possibilities of the context in 
which it is applied. 

How should the rubric be applied?

•	 Apply the rubric as a team to the experience being 
conducted. It may be applied to the project as a 
whole, to sections or even to consider just one di-
mension.

•	 Systematise and make a graphic representation of 
the results obtained.

•	 As a team, read, analyse and discuss the data. As-
sess the quality of the dimensions and of the expe-
rience as a whole.

•	 Agree which aspects should be improved and consi-
der what innovations could be introduced.

•	 Draw up a roadmap for application of the improve-
ments.

•	 Implement and consolidate the changes with the 
involvement of all participants. 

•	 Inform the centre about the analysis and improve-
ment process.

What can we do with the rubric?

•	 Identify the strengths and weaknesses of a service-
learning experience.

•	 Facilitate pedagogical discussion based on different 
points of view, expectations and evaluations.

•	 Optimise proposals by establishing realistic, con-
textualised improvement plans.

•	 Identify new possibilities that arise at different le-
vels of development of the dimensions. 

•	 Inspire the design of new proposals. 

•	 The rubric should not be used to undervalue activi-
ties that have dimensions in the first levels of deve-
lopment.

•	 The rubric should not be used to establish rankings 
among different experiences and centres. Each ex-
perience must be considered in its own reality and 
evaluated in relation to its possibilities of improve-
ment.

How can the results be visualised?

Using a standard word processing application we 
can make a spider graph which will help visualise the 
strengths and weaknesses of the activity and enable 
us to decide on which aspects to focus discussion.


